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U.S. DEPARTMENT OF EDUCATIOK

NATIONAL-ADVISQRY COMMITTEE ON
BLACK HIGHER EDUCATION AND
BLACK COLLEGES AND UNIVERSITIES
Washington, D.C. 20202

~

1,.SHonorab1e T. H. Be11 =T
. Secretary . '
U.S. Educat1on Department

:Nash1ngton, D C. 20202

Dear Mr, Secretary
.0n"behalf: of: the Natxona? Adv1sory Comm1ttee on Black Higher Egiucatien and

- Black’ Co]]eges and. Universities, I am pleased to submit ar Yntesrim rmpirt
-on- the: status “of Blacks. in higher educat1on, entitiec ‘dgizziomr and

e Retention Problems of Black Students at Seven Predoanant iy White
‘ Un1versit1es..~ 1 .

‘ ’lfTh1s report furthers the Comm1ttee s mandate to acvise aw make'

recommendat1ons on the: deve]opment of means  to increase aﬁcegm retention

nd graduation of Blacks. from. institutions of ‘higher educs~- with its

. focus ' on:. barriers™ to admission.and retention of Blar dents -at

_;ﬂpredom1nant1y white. un1vers1t1es, ‘the' report - po1nts ¢ =~ need for

.. expanded’ ‘assistance programs and equitable pulicies to inc 3ccess- and
-ensure. opportun1t1es for success: of Blacks in h1gher educ

""fHWe are gratefu1 for the opportunity to focus national ati. luu om the
J,gxssues that- adversely affect. higher educational opportinit iy * fir- Black
“"Americans. = TIt"is our. expectation that the findings ang + :arenizations

: contained in this report will assist the Federal governmen- initiating
- and cont1nu1ng efforts to prov1de rac1ca1 equity in highe .cation.
| ) S1ncere1y, —

B -

: L ' o | Elias Blake, J
. e : ~ Chairperson




“ FOREWORD

The % mmal Advisory Cmttee on Zlack Higher Education and Black
Col'we=== and Universities was establiched by the Secretary of Healin,
. Fau:r . and Welfare in 1976 to advis: ari make recammendations to the
’ Sem== -y, the Assistant Secretary of Ezucz= on, and the Commissiorer of
Esucat - on on all aspects of =% . higher educ;;:on of Bleck Americans., Its
cmmzr - sas extended to June 30, 1980, by ne Secretary of Education fo
amitie 21 Conmittee to continue these imzor—=ant funct /sns within the U. §.

Zicatitan Departiment.. In andertaking these tane. the Commititex has
aewmb.a-d Plan of Action themt calls for: —n2 prosurtin: of various reports

himeocenorrs the status of Bilacks in himer - ciiztior and effering
s z—ions based on the findings of those rep riz. :

l

Adm e ior and Retention Probiems of Black Student: ac_Seven Predominantly
Whi:e onrars1t"es is the iatest in the cot1r tng .series of Commitiee
f'epsr'* demgneu G to attract national atzertic = problems of Black
par=i- vation in higher: education aad to infiuemra U.S. education policy.
The cwcerns addressed in this report derive Svma Geal II, Opportunities
for Juccess, of the Committee's Plan of Actios. Section B of Goal II calls °
for ‘::'F "review and identification of means iz incres=se_access, re.ention

&nc Trazduation of Blacks from institutions of higher educat1on at the
r.;r;;::.sate undergraduate, and profess1ona1 scznool ‘levels" (Charter Area
#9) . , , .

&

_Previm:s reports in the. ser1es include:

- -- Tz-ret Date, 2000 AD' " Goals for Achieving Higher Educat1on Equity for
Blac ericans, - ‘ represented t " the -
activities of the original f1fteen members of the Committee by presentmg '
the necessary components of a- 1ong ‘range plan for. increasing the
particination of Black Americans in higeer education and enhanc1ng tha
histerical 1_y Black coHeges and’ un1vers1t’=s._ . :

-- St1"‘l A L1fe]1ne _The Status .of Historically Black Coﬂeges and }
Universities,- whick focusecr -on: curren= conditions .in the Nation's S
Thistorically . Black: :tolleges “and provized a framework for future :
_recormendations. des1gned to enhance th1 unique: sector of  the higher
educatwn system. R y S D o

-- The Black Educational Polic Researcher~ An Untapped National Resource, -

which 7dentified reasons for the paucity ot ~=search by Blacks on questions

of public policy related to the educatiorz: needs of Blacks and explored
- ways to expand the resea' ,h-'-and scho]arshm case; ,

== Black CoHeges and Umvers1t1es" An Essential Component of a Diverse ;
System of H'l her. Tducation, wh1ch stressed Ine continumg comtmtment of .

: ducat'lon How Open Is the Door? N
saneressed - BTack - ‘participation-: 1n
nt1f1ed; possib]e wWays to increase access, ‘and . b
T tut'romﬁ —d*ivers+ty~and -plunalisﬁ_o_




This repst = also deals with =arriers to higher =zuc:tion faced - Black
Americar=. put it focuses specifically on admiss®zn and retention - -oblems
at sever predominantly white dniversities. Throuz» 2 series of ndepth
interviems and an analysis of questionnaire: :=inistered tc Black

students, Black faculty and administrators, =~ white facul:y and
administsz:o~s at the univewsities studied, the r=:--t reveals thz- Black
~students “zze barriers t- admission and retent -n ranging frzm poor
secondar> :chool prepara--on and university +--=ility to dinzzequate

financie -4 and a pauci: - of Black faculty ro -- nodels. It cc-cludes
that. pre:mzminantly white universities need to s—= up their ef- -ts to
recrult zrc admit Blacks (perticularly those frem = lower income = aups),
Create n==dec support systams to ensure retentio- oF Black studsT=, and
encourags 3 2 welcoming campus environment,

‘The -Comr~<tes extends special -appreciation tc Dr. Donald H. smith,
rofessor o @uecation at Baruch College of the ity University =f New
- York, who br-puemt his substantial knowledge and profound insight to sear on
this little ewlored question with such fruitful results. The Committee
also wishes o acknowledge the contributions of its Program Delegate, Carnl
"~ -J. Smith, who supervised the research ‘and production of the repori, and
Susan H. Cougnliin, who edited the report,

Elias Blake, Jr.
Chzirperson
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I. INTRODUCTION

. Th1s study was comm1ss1oned by the Nat1ona] Adv1sory Conm1ttee on Black
Higher Education anc¢ Black Co]]eges and Un1vers1t1es to serve a three fo]d v
purpose: ., | | = ; .
o 1. to 1dent1fy the principal problems related, to the admission and—
' retention of . B]ack undergraduate studants in institutions of higher
educat1on, ., e 2 . o

2. to propose program alternatives and strateg1es for the1r retention
and graduat1on from co]lege, and . .

3.. to _ make recommendat1ons regard1ng the responsibilities of
_ predomnnant]y white institutjons in assuring access and graduat1on 4
opportun1t1es for: B]ack students.

: . .
0r1g1na1]y ‘the investigation was to include _students in graduate and’
professional schools. However, time and schedu11ng constrawnts prevented
their inclusion in’the SLUdy

Dur1ng v1s1ts to seven predom1nant1y white un1vers1t1es, this investigator
‘conductad: personal interviews and ‘administered ‘a” guestionnaire to Black
‘students, Black ‘faculty and adm1n1strators, and white facu]ty and
adm1n1strators. . - :

__The study was or1g1na]]y designed: to include one d1st%ﬂgu1shed"pr1vate .
“university and one public State un1vers1ty from each of four geographical -
. regions--East,. South, Midwest and West. -However, the southern public

L university. selected for ‘the 1nvest1gat1on declined to participate, citing

- its involvement:in ongoing litigation related to the Adams desegregation
‘mandate. The' refusdl came too Tate to substitute anciher Tnstitution, so

- the study . was carried But. with seven universities. For purposes of this |
o report -1 shall call them East.Public University, East Private University,
>~ South Private. Yniversity,.Midwest Public. University, Midwest Private

ﬁ,;--Cha1rperson;

';j]Un1vers1ty, west Pub]1c Un1vers1ty, and Nest Private: Un1vers1ty‘ 1

?%;?Ident1ca] 1etters were sent to a]1 of the 1nst1tut1ons, request1ng that
.:rmeet1ngs be arranggd W1th the fo]]ow1ng groups or 1nd1v1dua]s. ’

Ny ;faculty and foar or f1ve members of the largest Black
- student: organ1zat1on,_;”f:, Ceelli

‘ ff--B]ack students'who were not members of B]ack student organ1zat1ons (seven

'7”:or eight, 1nc1ud1ng graduate students)

’ﬁl{--Dean of Students and/or V1ce Pres1dent for Student Affa1rs,

unlver ials supplying data,. part1c1pat1ng in the- 1ndepth 1nter- L
views,. and answering the quest1onna1res wou]d not be’ c1ted by name, .




B --Director of Admissions;. - - IR
_~ -.-Di_iéict_or-of Financial Afd; -

',hairperson}of_thg;Faculty §en§te;-

"‘Qe~Di;éttoF'of'Ereshman §tudies/ﬁ€;3ctor of Developmental Studies (if such

< ‘or-a’similar administrator existed); and |
ﬂ:-;Blatk.facq1tyi‘adninfétratofs.or'§uppor§-staff.
Théfamount'of‘Cnoperation-fhdm‘the'uniVersities varied. ‘For exahp]e, one

~university complied with all requests--making ‘students, administrators and
facu]ty1QVaiﬂab]eyand_hostingrtwo:]uncheons’andga dinner. At the opposite

L end of the spectrum was a university that planned no meetings until I had |

- conduct .the study (April

actualiy: arrived on campus.  Sti11 ancther arranged-the meetings at six

- different sites on a vast campus, making it almost impossibie to collect
;-,t@efnequjred:dgtafin.thegtwo;days allotted for each campus visit. |

. As'éfréSu1¥; £he°ﬁumbegf6f7ﬁﬁeéiionnéirés'adﬁihiétéﬁed.and:the-number and

- qual‘ty of interviews ebtained varied from campus to campus. However,— "

despite the difficulties encountered and the short time period available to-
15;”1979;to May 25,~1979),'avgood'gea1~of useful

information was-acquired.

=




. . . . . - -
- - . By
. b

II. ANALYSIS OF-INDEPQH INTERVIEMS

»

An OverWIew of Admiss1ons and Attrition

The admissions and attrition statistics made avaiiabie by the seven
universities included in the study are incomplete. In some cases,
university officials’ roported that they had no data; in others, data were
-simply not prov1ded, still others provided 1ncomp1ete or contradictory
data.

Nonetheless, it is ciear from the data availabie that Blacks make up a

- small percentage of admissions at the private schools investigated, with
some universities increasing and others decreasing their Black enrollments
since the early seventies. The public universities have made only siighti,
better progress. (Table 1) . .

- The period of the late 31xt1es to the eariy seventies seems to represent a
~ pivotal point in the -pattern of Black admissions to higher education
institutions. F0110w1ng the death of Dr. Martin Luther King, Jr., in 1968,
many American universities, including all of those in the study, 1nit1ated
special efforts--sometimes special programs--to increase Black admissions.
" For. example, South Private University--which admitted no Black
. undergraduates until 1963, admitted only a handful thereafter, and.
- recruited no Blacks until - 1969--was strongly motivated by the King
- assassination and a subsequent takeover of the pres1dent's office by Black
students. Followingithe disturbances, the university instituted a Summer .
Transition Program (STP), created an Office of Black Affairs (changed to
“"minority® affairs in 1978), launched an Afro-American Studies Program,
< .and hired a. Biack admissions officer.

In fact, all of ‘the universities studied have Biack personnel- in their
adnissions offices. Some of the Black admissions officers concentrate
exclusively or primarily on recruiting Black students, whiie others are
assigned to work w1th a more ‘general popuiation.
‘Likew1se, aii of - the univers1ties, except West Private, has or had a
special program to-promote -the academic ‘adjustment of Black students whose
admissions credentials (Scholastic Aptitude Test scores, class rank, grade -
point. average) do not qualify them for regular admission or whose academic
projections suggest .difficulty in remaining in school. - Even East.Private
University, which can boast of Black students with college board scores
. averaging 100 points ‘above their nearest rivals, found it necessary "to,
estahlish an "Efficacy- Seminar" in "an attempt to help those students”
systematically structure their goais and Tlearn to manage their time. - -
Midwest Private had a special program during 1971-1973 but discontinued it.
Midwest Public  has an- 0pport0nity Program that provides for specic.
adniss1ons,. financiai aid, ‘academic ~assistance, -and "other _necessary
suppert." - East Public Univers1ty ‘has a-State Educational Opportunity Fund
. Program which, supplemented .by university funds, provides: financial aid
.~ -and academic’ support ‘services..” West Public has-a Freshman'Summer Program
..and- an’ Academic ‘Advancement “-Program’ that - provide ;‘academic support - -
;ifh*serv1ces.; ‘As ‘ment? oned eariier, South Private has a Summer Transation
a “Program (STP). ~

.
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TABlEl IMIBE I BI.ACKS AMITTED T0 SELECTED TISTITUTIONS AND BLAcKs
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~ South Private University's.program rates a closer look, as it illustrates
differences in Black and white perceptions that surfaced time and again at
all of the universities investigated. At the outset, the purpose of the
STP was to provide precollege academic support and remedial education for
entering Black freshmen whose recrrds indicated the need for . special
assistance. Gradually the program's racial composition has changed; it now
includes numbers of white women and a few white male athletes. University
officials say the change is designed to avoid "stigmatizing" Black students
by placing them in an all Black program. Black-faculty and students have a
. different explanation. They view the inclusion of white students as a
weakening of . commitment to Black students at best and, at worst, a veiled

- move to -discontinue the program. They point out that every STP. 'slot’
allocated to a white student eliminates a space for a Black student in need

- of academic assistance. By reducing opportunities for underachieving
Black students, South Private could u1t1mate1y limit its Black admissions
to an elite group of high achievers.

In fact, a growing lack of interest in underachieving B]ack students from
inner- C1ty high- schools was evident among most of the universities
investigated, even though they have taken some steps tc provide assistance.
For examp]e, 75 percent of the current Black population at East Private
University is middle-and upper-class and the product of predom1nant1y
white communities and predominantly white schools. .By contrast, in 1969,
- 40 percent of the Black population came from the lower class. An Egst
Private official looked at this shift as a positive sign: "It is right for
East Private and better for the students, because there is better
adjustment and less desperate alienation."” One admissions director from
another private university put it more bluntly: "If we had two Black .
.Students with almost identical admissions prerequisites to choose from, we
- would choose the one from the private school." Pressed for a reason, tie
official responded, "Parochial _and prep school graduates have been
socialized to fit into our academ1c and social requirements better than
. those of the pub11c schools." .

This preference for students from private schoo]s over those with equa]
- qualifications from™ public - (mostly inner-city) schools " portends—a--——
potent1a11y elitist -admissions po]1cy, in ‘which few students from all-
- Black inner-city schools will gain entrée to the most prestigious
universities. Taken to its- logical conclusion, such highly selective.
a - admissions-policies, wh1ch look not on]y for the highest achievers byt also
N - for-those who have been socialized in white-environments, could ultimately
« result in the development of an elite Black 1eadersh1p that has little -
identification” with its Black ‘roots and,. accord1ng]y, feels 1little
responsibility for the Black underclass. This crucial issue surfaces not .
only at the prestigious private universities but also emerges to a 1esser
extent at the pub11c un1vers1t1es studied.

The stat1st1cs on attr1t1on are . equa]]y d1sturb1ng Even;theeincompleteﬁu
-data made available suggest an alarming rate of failure. At Midwest
Private and Midwest Public, the Black attrition rate hovers. at about 43

. percent. Considering Midwest Private's far more Selective admissions
- _policy, this failure rate for Black students is enormous. West Public's




.~ -Black freshmen fail at a rate of 31 percent; students enrolled in East
- . Public's special Educational Oprortunity Program flunk out at a rate of 28
percent.. (Neither of these figures describes more than a fraction of Black
students on either campus however.) South Private veports a  smali
. attrition rate of 20 percent. East Private reports negligible Black
attrition, with 50 percent of the Black population doing honors work,
compared with 80 percent of the white population. West Private reports no
data. (Table 2) , _ . -

The existence of special programs that provide academic and.financial
assistance seems to have little impact on Black attrition at the
—————universities investigated. Despite special academic and financial aid
. prograns at East PUblic,'MTaWé§f"PﬁﬁTic*and~Nest“Pub1ic;mattrition is-a
‘major problem. Midwest Private, which provides financial aid but no

special academic assistance, also has a major attrition problem. South
Private, which provides financial aid and has a special academic assistance.
_program, has'a modest.problem. East Private, which admits the cream of the
“Black crop, provides financial aid and conducts a special seminar to assist

Black students, has no special attrition problem.

Unfortunately, many university policy makers seem to beiieve that raising
admissions standards and favoring Black:students from private schools are

‘the best ways to reduce high attrition rates or maintain low ones. . Such a .
strategy ~could be devastating to the educational _-aspirations of
economically poor Black- students from the inner cities. " A policy of .
elitism does not address thé higher education needs of Black Americans.

" The Social Milieu

It is important to understand-the social context in which the education of
Black students on predominantly white college campuses takes place.

Statements made during indepth interviews with Black- students revealed

that, by and large, they feel depresseq,'lonely and alienated. ' They

- perceive their universities as hostile places in which their relationships
with white professors and white students are often demoralizing. :

\\'\*\\_ — ,

At West Public, Midwest Public, Midwest Private and East Public, students o
complained of police harassment. They referred specifically to a double
standard employed by campus.security police, who frequently stop Black
students and require identification cards, while making no such demands on

white students.J'

. During the interviewing péricd, serious racial tensions existed at'East
Public University, where Black students and some Black faculty were
~pressing demands upon. the university administration to improve the quality

- of Black 1ife on campus. In several written communications to university
administrators and state education officials, the students expressed great
concern about the following issues:. ' '

A}

'kf-lack_of activé recruitment of,B]ack students;

~ =-changing admissions policies and standards, which would discourage B]ack "
‘enrolIments; e , . : N




TABLE 2

* ATTRITION RATES OF BLACK STUDENTS, 1978-79 ACADEMIC YEAR

| Fast'Private

_ midwest Private
 South Private |
West Private

East Public

Midwest Rublic
© Mest Public

Y

43%

. 20%
~ No data

_.e..._._,-_.-..‘__.e_.*_, e L 2/ B TV ‘ ,..,.__.., | R

42.7%
26%Y/

1’A Sp66131 assistant to East Private s pre51dent indicated that due to the
~—un iver:rtyLs—high}y—selee ti ve—enroi—lmenLcniteria,_attrition_was_negi igi bl e, _

the class of 1978
tW1ce as:high

o 2/The university could provide attrition data for only its Equal Opportuni,y
' Program (EOP), which “is one of -four: ‘undergraduate colleges.. _ _The EOP, which’

s not- limited ‘to Black students,. has an ‘attrition rate of. 28 percent for

Students beiieve that the attrition rate is at 1east

3/Th1$ figure _whirh is based solely ‘on data provided by the university, does

Attrition "data_on entering freshmen reveal an

“percent ~for’ entering Juniorsithe figure is

B for new Black: freshmen.and. new Black juniors, the com-
Obviously, this figure does not" account R
"f‘ther 1eve15~ namely, second-term freshmen..’ ;5

percent

.




e; and

Hy‘ab,ut_hesn issues was tak1ng place on campus,
tempted:-to’ .ride his. motorcycle through-the Tine of Black

ng.in ble raint of."the cyc11st and ‘subsequent
{ tudents. v_;__ . .

"1ver51ty off1c1als . and tneet1ngs,
_'fo]lowed "wWith- the university
omm1tment.to_themd t the time of

'ad*‘drawn up a similar
jticism’ of - the un1vers1ty s .
at-conduct-busi es" ' .

c)igo " was pannted
on;bu1lding -and the‘1nc1dent at Midwest
the embbem on-a. bu11d1ng honor1ng~a Black- act1v1st was

ssues that they be11eve v1ta11y affect
~ ommunity.are sometimes subject to.
' ivate‘wh‘lwas 1nv01ved 1n_the d1vest1ture

ga"appropr1ate
ann1e,Lou Hamer Society at East Pr1vate is.
111 Black, ‘were said, by the De an
tithe is of B}
studies, ‘divesture and’ the 'S oof they i
As*‘one unive‘sity ‘administrator. descr1 t, the R
r oc1ety was. "so: refresh1ng" that 1ts f1rst '
1 ent;was attended. by no
-0f :Students. * Thei

&ss: than:the: university's Pres1dent and’ S
‘clearly:signaled. support for- appropY1ate,,_'_ww;“
sting ' .and: behavibr; Ironically, the late Fannie. Lou '

3 ’ﬂ=3herse1f a giant of Black protest would have been un11ke1y to. attend
f the affair. SR : :




- =. A% the time of the interviews, South Private University was the only campus
that was not beset by serious racial conflict. Yet, South Private students
expressed many of the same sentiments that emerged as themes at the other-
universities. As one put it, "I think Black people could go through this
entire university without learning anything about Black cuntributions to
America." Another South Private student called the lack of recognition of
Blacks in the curriculum *“criminal.". Other students complained of
"institutional racism" and cited numerous administrative and facuity
efforts to "make us forget about our Blackness,” a characteristic seen by
many, though not all, of the students as something to be cherished.

On the other hand, white administrators and faculty interviewed at South
Private expressed the opinion thatJ in the best interests of all students,
race ought to be downplayed. This divergence of views between what most
Black students feel is good for their cultural/emotional development and -
what most white faculty and administrators feel is good for the entire

N}“ugizersity is a source of considerable confusion and tension for Black
students., — '

The Academic Milieu

At the prestigious private institutions studied in the East, West, Midwest,
and, to a lesser extent, in the South, the students -face enormcus academic
pressure. Blacks are ng exception. Their identities are defimed for them
by thefr—academic—disciplines.——I-am-Block,* or_"female," or "from new

. ©

York? becomes secondary to "I am pre-med," or "pre-law," or "bysiness."

Even Blacks who have attended primarily white :or racially mixes schools-
have never experienced the feeling, expressed by one student, that "my lab
‘partner would cut my throat if it meant an 'A' grade for him." Tuis "doc-

, eat-dog". academic -environment is totally foreign to students from al.-
Rlack inner-city schools. . . :

-Such fierce competitiveness, born of exceedingly high standards and
demands;: practically forces Black students into an unfamiliar combat, rot
only with white peers and professors but also with each other. A1l things
being equal, the transition to_the required "I -am pre-med" .mind-set might
be no more difficult for Blacks than for whites.  However, the very real
presence of racism, reinforced by constant reminders of allegations' that

_ B1chsaare,a1leged]y.1nferior,-makES;it‘a1mostv1mpossib1e to complete that.

S ransition' without carrying along racial identity. .-

‘Black students at these elite schools generally have both the intallectual

ability and the academic skills.to succeed, but they usually have mo prior

" experience with such rigorous academic requirements and such ruthzess peer '
attitudes and. practices. Their immediate task’ upon entry into the

_university -is to learn how to "master the university and its mythoiogy," as

. one student put it. The faster students learn the language, benaviorial

~— . ... ._codes, expectations, and other social nuances of the university community,
7. " the smoother will be their adjustment to' the new environment. .

-The academic adjustment. for Black students .at the: public universities -
investigated in the Midwest, East, and West, while much slower, is much

more  difficult. . They are not subjected "to such rigorous academic

9




requirements- but neither are they the academic elite, possessing the
“superior secondary school training that characterizes the private

university students. Most of them do not come From an academic environment
where study and scholarship.are valued, and © e is a carry-over effect.

s

As one West Pubiic student described it, *° 4= some Black-on-Black
pressure not to achieve. Many students del . gve the impression
that they're not working very hard." juentiy, the academic
socialization of many public university Bla ant” must include such

- factors as "permissibility to study" (or to a- academically), "what to

study," and "how to study."

Race Relations

Black' students appeared to associate primarily with other Black students.
On every campus the "Black table" was in evidence in dormitory dining rooms
and cafeterias, although some individuals or small groups of Black students

-Were observed eating at some of the "white tables." Living arrangements

followed the same pattern.. Most of the campuses had largely Black
dormitories or concentratioqs of Blacks rooming with Blacks in primarily

- white dormitories.

'Such_arrangehenté are a matter,ofaétudent, not university, choice. West

Public students, for example, described Black-white relations as- "no

relations. They .go° their way, and we go ours." Other students at West

Public reported some Black-white tensions in the dorms. .Black women were

said vo serve as deterrents to Black men socializing with white women.

This act of grouping.together is seen by ‘the students, not so much as a
reflection of Black. cohesiveness, but as a necessity in - a hostile
environment, As one East Private- student explained it, "I couldn't deal
with white people so I had to associate with Blacks. Biacks sit together
at dining tables -but have no cohesiveness. We don't stick up for each
other." o : T e SR

In fact, there was some evidence of 5lack intra-group conflict on at least
one of the campuses studied. . Black studerits at West Private University
have their own residence, Ujima House, which is both a haven for 1i's
occupants and a-source of:Siack disunity. Residents are referred to as the -

Min-crowd," and nonresidants are the "out-crowd." Such labeling, which the

students opply to themselves, sets residents and nonresidents apart.
Ironically, Ujima House is not a cultural center or counseling facility.
It lends no support to Black students, who are as likely to criticize each

- other for being "super-Black," as they .are prone to: decry the "I-em-an-

individual" philosophy.” .

~ In general, students descfibed West Privéte as a place where depression is

high, with few" support systems for Blacks. Said one: "There are no
institutions and resources to help students caught in “a cultural,

~emotional, and academic whirlwind." White administrators and faculty made

the same point somewhat ‘differently.. They were inclined, as one white
official: put it, to take ‘the position that "students are students," thus
rejecting the need for support systems geared to the cultural ta§£g§“and

differences of Black students.
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Most Black® students interviewed at all of the uriversities spoke of white
faculty and student hostility, which manifests itself in a number of ways.
Mentioned frequently was the alleged belief o° white faculty and students
that Blacks had no legitimate place on campus, because.all or most of them
were special admissions or the beneficiaries of quotas. East Public
University students complained of being told by their professors that
classroom discussions, compositiarns, and research papers that speak to
Black issues are irrelevant. The same sentiments were echoed at West
Private, West Public, Midwest Public and East Private, though at the
latter, students noted a more subtle approach to silencing discussion of
Black topics. East Private communicates its cues by means of courses that
do not mention Blacks, bibliographies that omit Blacks, and course
syllabuses that contain no references to Blacks. :

As mentioned earlier, another major concern with racial overtones *s the
manner 1in which campus police single out Blacks for presentation of
identification. : - h

Relations with Black Faculty and Administrators

The attitudes of Black students toward Black faculty are ambivalent and
complex. -On the one hand, the students expressed the strong need for more
Black faculty and administrative role models. The hiring, tenuring and

_promoting of .Black faculty were crucial issues in the position papers
nrepared by students at East Public and Midwest Public.. On the other hand,
Black faculty and administrators were heavily criticized for "not relating
to Blackness and Black students,"” as one undergraduate put it. South
Private University students agreed with one of their peer's observation
that "some students were demoralized by Biack faculty who discourage their -
interest in Black culture.” Midwest Public students contended that most of -
the small number of Black professors on campus do not interact well with
8lack students. . '

T At~ thé-sime-time, Black_students seeméd to understand the dilemma facing
junior Black faculty: the traditional mandate of publish or perish. In
most universities, that dictum also means publish traditional--ergo, non-
Black--scholarship. -With limited time and specific academic constraints,
the struggling junior Black faculty members apparently often neglect Black
students. Such reasoning, however, does not seem to apply to tenured
senior scholars. =~ . : : ' '

Black administrators came in for even more biting criticism. Many students
believe that the placement of some Blacks in high-level administrative
posts is intended to keep students from protesting what they view as
. legitimate grievances. Said one: "Black administrators are either so
. frightened: for their jobs that they don't help Black students, or their
orientation\is such that they don't care or feel any responsibility to
help." . " S - »
o AN : :
By contrast, discussions and interviews with Black faculty and staff
revealed that an overwhelming majority do understand the academic and
so$;o¢racial pressures ‘on Black: students and are concerned about .their
welfare, A _ ; S




-_~Nhéf531§5k}facu1£j;énd:adninistrators do-about their understandings is
.ﬂUiteﬁanother;matter;:hpweyer, Except for Black faculty at Midwest Private
University, who organized a mentor-student program-in the spring of 1979,

none of ‘the Black faculty at the schools visited have created any formal

- structure to help students with their -problems. 1In each university there

werre a few Black faculty members and administrators who, by virtue of ‘their
Job assignments or:perscnal interest, worked closely with Black students.

“ There were also a_few\¥hb kept the students at arm's length and appeared to
~ - have the attitude of '

ndifference attributed to.them’by-the’students.



(11 .“-ANA.I;.YS‘I';S OF QU;STIONNAIRES "

_responses-to a questionnaire administered to84 Black students, 47 Black
”"”facuitv and -administrators, and 38 white facdlity and administrators. The
- three ‘groups -were asked to indicate their perceptions of barriers to
~adnission to their university, barriers to remaining at the university, and

;"'gpossibie ways to overcome the barriers by selecting one of the following

' 5rThe themes that emerged in the indepth 1f§§rv1ews were reaffirmed by

';;--unimportant
.:--$1ight1y important
R --somewhat important .

*ltﬂs--very important

"T’;wltems perceived as. untrue in fact were to be marked unimportant

.fThe fo]]owing analysis focuses on differing perceptions among the. three

a at ‘the" seven}univer51ties as a whole. An item tWat received a
'somewhat' mporrant"/“very important" response from 70 percent or
h;tot : spondents 4n-*any ‘group is assumed' to. be an important
& as: per'[ived by the responding group.:

In generat,
adninistrators ‘share “similar perceptions of the barriers, ‘and remedies
“ini.the: questionnaire. In some cases, “however, the students or .
} ‘ istrators attached a--greater degree : of importance to. a
:, edy'n: This™ similarity of perception does not -
,Mylanu administrators. With. few exccptions, their

-inadequate .
‘1tiona]1y'we1comed:

ar 1ess importance to suche

nd administrators -attac|

he response revea] that ‘Black students and’B]ack faculty and:. .

m those -of the other“twoggroups. .(Tabie::ftx L

udents andeiack facu]ty administratorshvf; S



TABLE 3‘ CMPARISON OF PERCEPTIONS OF MAJOR BARRIERS TO
ALAISSION AND RETENTION AND POSSIBLE REMEDIES

\_ ' y 4

5, a , Issue ' : Percent Agreement .
- BTack —BVack White
Students faculty/ . faculty/
administrator _administrator
Barriers to Admission:
1. Poor'secondary“preparation 87 8 74
2. Indifferent r /ruitment A 46 ‘12
3. 'Inadoquate financial aid 7 oo 2% -
lllll 4.-'Hostiie university 8. - 8 1
T ';SfTiUnivcrsity traditiona11y"'j o : ‘
: has not welcomed Blacks : 14 : 83 L 63
wo T ' Barriers to Retention ' ‘
= : 1.'.Inadequate financinI aid- - 7”7 3
s 2. . Feelings .of. aiienation ' . . 0
o and Tnneliness : 92 o 96 - 74
SE , 3. Failure to. use avaiiable: o : L 3
S counseling S R 5 .81 .. .60
o . 4. Inadequate secondary : , s A
o - tschonl preparation SR I o 8?
TR »;MAMsuwsgmmtulturallraciai ideptity ' - B S
W adjustments . .88 on oo . 76
3 Sexual/social relationships 70 59 36
Remedies: ' » ‘_ »
1. Improved counse1ing facilities ) A £ H .
24"'Improved remedfal. and . . - : - e R
- R tutoria1 programs: 80 e 79 57-
" 3. Improved financial ald . .88 Togs - S
T 4.. An organized program of Black ' o '
. “cultural activities through- :
“out the year B . 80 : 65 - 26
5. More Black administrative o & ' e
faculty and staff models . : ’9{ . 100 © 68
6. Assistance in securing part- o ) _ :
time and summer.- Jobs : _ 82 79 60
' :7. More- direct contact with v ) ' '
' ' professors P 86 R 89 " 71
- "8, More systematic study by ‘ ' . '
Black students . .74 . 83 . . 68
9. Special pre-college programs 75 . 70 B 65
\10, Gréater participation in ‘ - o IR
Black organizations 74 Pl 52 B 23

i

" 11, Greater participation in
. general . unfversity social - , s
and poIiticaI activities - - 70 C 74 ' 52




' S1m11ar1y, barr.ers to rema1n1ng at the un1vers1ty were v1ewed qu1te—
differently by Black students and Black faculty/administrators compared to
white faculty/administrators. Some 88 percent of Black students and 77
percent of Black faculty/administrators identified inadequate financial
aid as an important barrier; only 31 ‘percent of white
faculty/administrators did so. Likewise, 92 percent of Black students and
96 percent -of Black facu]ty/adm1nistrators cited feelings of alienation
and loneliness as an important barrier’to retention, while 74 percent of
~white faculty/administrators had a similar perception. = The only- commonly"
perceived barrier to retention was cultural/racial -identity adjustments,
ranked as important by 83 percent of Black students, 77 percent of Black
faculty/administrators, and 76 percent of white facu]ty/adm1n1strators.

Therifdentificatign of possib1e -means of overcoming the obstacles to

admission-and retention also revealed -differing perceptions -among Blacks S

and * whites. Almost 81 percent of Black students and Black
faculty/administrators saw a great need for improved counseling, remedial
and~tutorial efforts; only 57 percent of .the white respondents had a
similar view. Likewise, all of the Black faculty/administrators and 94
percent of the Black students cited the need for more.Black faculty,
administrative and staff models=-a perception shared by on]y 68 percent of
the white facylty/administrators. The divergence of views also occurred
-when respondents considered the need for an organized program of Black
cultural activities. It was identified as an important remedy by 80.
percent of the students and 65 percent of the Black faculty/administrators,
but only 26 percent.of the white faculty/administrators. It is ironic to
note . that white ~respondents identified cultural/racial identity
" adjustments as a barrier to retention (76 percent response) but rejected
. Black cultural activities and organizations.and on]y mildly supported the
- acquisition of more Black role models as ways to improve Black students'
chances of - surv1va1 at. the un1vers1t1es in the study.

- -

‘%
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RECOMMENDATIONS

-'AJ Adm1ss1ons Pol1c1e ' J o -.f, B . L

IV

;Admissions policies §hould continue to recognize an obligation to admit
»,vgB]aCk students. from underachieving inner—city high school$. Policies that

“‘are formulated 0" admit . -only. nigh’ achieving . students, -who have been-
o socﬁalized to fit the universnty s image w1ll exclude the maJority of Black
: ;,yout - PR

Recruitment:policies flow from admissions policies Universities
_hould seek; ut-students from: predominantly Black inner-city schools as
vigorously. H.they-recruiuv"preppies" and students from priﬂate or suburdan “

IR . -

be used to recruit Black students.. Schedules -
Tack-'schools . are’ visited -early in. ‘the
-fas is often the case.;.,‘ -

1 ou selors should be ]
] “..“'encourogé students}to,apply to
rs1ties. [Counselors should: also: be: encouraged -

1t esﬁshould be encouraged to institute or continue speciaﬂ
- » :as:the Summer Transition Program at South Private -
rovide - academic . assistance during’ the summer before
_tudents ‘wWith: pour.. ‘secondary_schoo? -‘backgroynds are
. help 11 mathematics, reading, -and- writing.r They are also;
need”inst uction: 'n}how to st:dy.v:..- . ' o

S During:the freshman year,: students should be given continuing access -
jjto academic tutorial and- Counseling resources that are part of or similar“"
o to: the precolTege programs._ s . : '

s

'Z":Lb.} 0rientation

t-ufg_Black students should receive an orientation to tbe universgty that helps;
ﬂ}them to' L :

2o

L .--feel that they deserve to be at the University, desplte attitudes or.;.
;';;?actions tqithe contrary,.,_‘

{;--understand the academic expettations of the. university and 4earn early on
oW to .go’ aboutcsatisfbing those expectations, ,

k olan per: onal- goals, which. may be in keeping With or in addition to the “f ;-
-Egoals of - the un1vers1ty, and e . ) ! - :

’ntained e

ho,are frequently slow in completing their ‘:,Q




l;f--reexam1nat1on of curr1cu1ar content

"r‘--assessment of teach1ng strateg1es, and

i--learn how to 1ocate resources. that can be used to sat1sfy academ1c,
A soc1a1 psycholog1ca1 and economic needs.

CEL Counse11ng e

"

Th1s »is a cr1t1ca1 need in view of -the enormous social and -academic
pressures’ noted by Black students at predominantly white universities.
Universities should hire Black counseling personnel whose personal

phi]osoph1es permit them to help the students to be confortable with their .

- Black 1dent1t1es and their roots, and, at the same time, to funct1on 1n the
1arger un1vers1ty community.

F. Cultural.Adaustment

Universitiés should encourage, not discourage, Black student awareness of
their heritage in all of its positive aspects. -Black students need their

“own organizations and cultural activities as important means to deal with

hostile- environments and ensure the development ~of™ hea]thy ;attitudes

toward themselves and other Black people.

G.. Nn1te Facu1ty/Admth1strator Awareness

-+

1. . Un1vers1ty pre51dents and’ other high ranking administrators - should '

take the tead in helping their facu1t1es/to be more effective in teaching
Black students. Such a process is l1ke1y to involve ‘many factors:

L4

"7--awareness of racial att1tudes and preferences,

‘ q..--reexaminat1on of" assumpt1ons about who shou!d be served by the
__- university, who "fits" the university's image, and what social or racial

characteristics are’ necessary for the good of the un1vers1ty

2. Un1vers1t1es shou1d cons1der 1nst1tut1ng teaching seminars, group 5
d1scussions,- or ‘lectures. and seminars .in _Black culture . to -help
_administrators, faculties and staffs become more aware of Black students'

needs and how to sat1sfy them.

<

’"‘_{3;‘ leadersh1p shou1d be exercised to end harassment of Blackbstudents by -

campus security personne] .or local p011ce. Y

-\

H., B]ack Facu]ty/Adm1n1strators L
T — N

?1. Un1vers1t1es should “recruit and h1re ’ more B]ack ‘faculty,rE
administrators, and - staff to serve as mode!s of achievement and to be

resources-to assist students with their prob]ems. Both Black students and

the/prob1ems B]ack students face. This study agrees w1th that conc1usion.3;fﬁt;

-




2. Black professionals should develop mechanisms  for direct and
continuous contact with Black students. Some ' Black faculty and
administrators will require similar sensitizing to that advecated for
their white colleagues. Black faculty and administrators ought to see
their roles as academicians .or. administrators who serve the total
university population, but,-beyond that, as Black men and women who have an
additional obligation to serve as models, mentors, and friends of Black
students. . .. - - - '

I. Contact with Faculty -
A . =

“Universities should ‘encourage and provide mechanisms for more contact
between -Black .students ‘and the general faculty, particularly professors
under whom Black students are currently studying. Such contact could come
in the form of personal conferences, lunch or dinner with the professor and
groups of students, or other creative patterns. :

J. Financial Assistance

~

1. B]ack"%tudents.néedwgréhter financial assis ice. While all .of- the
-universities studied provide financial assistance based on need, students

- complain of the inadequacy.of the aid package, which usually consists of a

combination of. grants, 1loans and Jjob earnings. Where possible,
universities should provide greater amounts of grant money and fewer loans.

2.  Freshmen should not be required to take during-school jobs. Students

. frequently cite the burden of holding a job during the freshman year.

3. With Black youth unémp]oymentvat<a Tevel of almost 50 'percent, it’is
unrealistic to require that summer earnings be a part of students' yearly
budgets. "Where the university -is -able to assist its Black students to

' secure summer jobs, then this requirement can and should be met.

,4. Contingency funds should be available to help Black students meet
financial emergencies. : : .

\ . 1

K. Further Study

. . -8 -
-1, " Other universities, similar to the ones in this study, should be
surveyed. N ’

2. Graduate ahd‘profeSSiqna1_school programs also need close scrutiny.

3. Such studies, howéver,'Ehould be undertaken by teams of researchers, .
adequately funded forlindepth investigation.

L. Data Availability

The U. S. Education_Debartment should require:annual data from colleges and
universities, to give accurate information by race/ethnicity, on such

~matters as changes in admissions pelicies, recruitment procedures, numbers

of applicants and admissions, and attrition at<all levels.

4
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v _sj:_MMAﬁv

w.jThe”dataﬁaﬁd other findings obt:ainerl during the course of this study do not-
" bode well for the future of Biack higher education at predominantiy white
: ,1universit1es.;

o , 1C et severai of ‘them are considering changes in their
r:'fadm1551ons poiicies;that would ‘require higher ccllege board scores - and
~ ‘class ‘rank--a trend- that threatens to curtail Black enrdlliment even
» - further, Even: more disturbing is ‘the tendency--already apparent at East
" Private. University ‘and West- Private University--to select only the most
"socially acceptabiei’ Tack -students, excluding, economically disadvantaged
“students. . If ‘continded, the practice .could uitimateiy produce a trained
= <Black: eiite. . Rof wmiddie-ciass, predominantiy white neighborhoods,~
.,;'educated at, predominantiy white: high .schools, - “and- rewarded. - for
- .-deractalizing ‘themselves at ‘the university, this corps of Black college
- graduates “couid-be expected to feel Tittle responsibility for the Black
!underciass, widening the significant gap that aiready exists.

:VfAttritionf statistids for" Biacks vary significantiy among the seven
~,,;un1versit1es from: the aiarmingly high rates at Midwest Private and Midwest
Iqub]ic Universities ‘neglig:

perceive?;.

-a.view shared by the vast'majority of
and. recognizedfby aimost wo-thirds;
tudents; : t" '




—_

Universities offer few support systems to help Black students cope with the
whirlwind of confusing racial, cultural and academic adjustments. There is
a scarcity of Black role models, inadequate financial aid, and an almost

-total absence of trained Black counselors on ‘all of the campuses

_retention, =
<N

investigated. The universities, while acknowledging the pressures faced
by Black students, do not recognize the need for 'Black counseling
personnel, S : '

In addition, Black students have ambivalent feelings toward Black faculty
and administrators. While they cry outi for greater numbers of Black role
models, they feel that most of the Black faculty/administrators presently
on campus do not care about them or cannot communicate with them.

-Black faculty, on the other hand, share the students' perceptions. of the.

problems. and solutions. More important, they show far greater
understanding . of - the students' .needs than do: white faculty and
administrators. Nevertheless, these Black professionals have failed to
develop mechanisms ‘that would increase -interaction, strengthen their-
relationships with Black students, and enable them to help the students
with their problems. B : ’ , _

In short, while poor academic prepération appears to be the main barrier to
access to higher education at the seven predominantly white universities
studied, the factors described above constitute the major barrier to

Substantial changes in university policies and programs are needed if Black

students are to gain increased access to predominantly white institutions

and enjoy opportunities for academic success. Admissions and recruitment
efforts should continue to include Black students from inner-city schools.
Programs of special financial and academic assistance should be exranded,
along with efforts to provide orientation and counseling facilities and
more Black role models for students. Universities also need to raise the
consciousness of white faculty and administrators--and, in some cases,
Black faculty and administrators-~to promote more interaction with Black
students. Only then will there be "a realistic prospect of increased
admggsions retention and graduation from college for America‘'s .Black .
youth, A :
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o 'Re1atéd Bibliography on Black Students at Predominantly White Institutions

In order to illustrate that the findings of this report are an indication
of the overall situation and not the individual inequities at hand-picked
institutions, the Committee includes this brief- review of other relevant
1iterature on the subject. Since the problems encountered by B]ack
.- students on white campuses remain a major. stumbling block to parity in
success and graduation rates, the need for Federal. assistance.in the
‘resolution of these issues has not abated. The Committee regrets that time
and budgetary constraints prevented ‘an in-depth analysis to demonstrate
the continuity _of these problems buf encourages -other investigators to
“probe this topic in greater detail;g, > - :

Bbyd, William M., "Black Undergraddates Succeed in White Colleges."
Reprinted. from the Educational Record, Vol. 58, Ne. 3, 1977.

Data presented in this -article are based on a survey which was conducted in
1973 and again in 1975 by an alumni group of A Better Chance (ABC), an
organization founded in 1963 whose "primary purpose is to help talented
minority group students attend those (predominantly white institutions)
and succeed at highly selective colleges.” The purpose of the survey was
to refute the myth that Black students are only able to attend “top-
schools" because of -special admissions policies. The author draws the-
~ following conclusions:based on the two surveys: (a) Black students make a
successful -academic “adjustment at white colleges; (b) they retained a
 strong interest in graduate education, and (c) students felt confident
about - their academic preparation. Former ABC students were fouwd to have
better preparation which, -according to the author, points out the need for
more Black students to attend independent secondary schools and equivalent

- public high s¢hools. .

. -Céntra,ﬂJohh{A., FBiack Studénts at Predominantly Nhite-Cofleges: A
‘ ggsearCh Description." Sociology of Education, Vol. 43, Summer 1970, pp. . . :
326-339.. . . S S ' -

A comparison of the background characteristics, activities, goals and
~perceptions of Black students at predominantly white colleges with those
. exhibited by their.white counterparts. Data presented in the article are R
based on -the. results -of thé "Questionnaire on:.Student -and College
- Characteristics". (QSCC): that was administered to 249 Black: students at-83
- _traditionally white .institutions in 1968. -A comparison group of 249 whiteé -
students:was selected from the same 83 institutions. White students were
. matched with ‘Black "respondents on the.basis of. 'sex.and major field of
- »study. -As-expected, the resulis revealed that there were-large differences =~
._ -~ in'socioeconomic:background-between Black-and white students.and that white - - -
7.0 . studentsiwere heavily-involved inorganized campus-based activities while ..
oelavy Black-students-were involvediwith activities aimed at improving the larger . = -
‘ - society in.general and-those-aimed at" improving the status of Blacks “in
~particular. , The author also found that more Black students than whites: -




" “predominantly  white

c—

s

planned to attend graduate or professional school. An analysis of the data
~also showed more similarities than differences in the Black and white
students' perceptions of thé collége environment. It should be noted that
despite the similarities in the responses. to questions (on general features
.of the college rules & .regulations, curriculum flexibility, political
activism, etc.) they viewed the racial environment quite differently,
These differences po1nted toward the existence of a dual environment.

~ Dawkins, Marion P. “Enhancin§ the Meaningfulness. of ‘the CoT]ege
- Experience for Black Students on a Predominantly White campus," The
Mary]and Associat1on for H1gher Educat1on Journal, 1978, pp. 10-19.

A d1SCUSS10n of B]ack students' perceptions relative to facu]ty-student
. relations, -academic advisement, support of administrators, student
interracial encounters, and soc1a1 participation at the University of
Maryland at College Park (1977). The author argues that on]y through an
awareness of Black students' oerceptions of the existing college
environment can college administrators et. al. make sincere efforts to
enhance their (Black. students') experience at predominantly white
institutions and to improve - their chances for successful college
completion. Although the results of.this study are based on data gathered
from -only 81 returned. questionnaires, the findings underscore similar
. academic  and non-academic (e.g. feeling of being objects of prejudice;
inappropriate -advice ‘from academic advisors; limited participation in
social activities) adjustment problems . experienced by Black students
attending other predominantly white institutions.

Jones, ° Lerry G.,  Black Students Enrolled in White Colleges ahd'
Universities: Their -Attitudes and Perceptions. Atlanta, Georgia,
Southern Regf‘haT Educatien Board, 1979.

The purpose of this study was to gather the op1n1ons, att1tudes, and
percentions of Black students regarding campus activities and
institutional programs at predominantly white institutions in southern
States. The author's intent is to provide :ome baseline data which could
 be utilized by college administrators in formulating policies and programs.
aimed at retaining Black students currently attending predominantly white
institutions . and recruiting others. Nineteen (19) institutions
participated in the study. A total- of 7,861 questionnaires were
distributed and 2,564 were completed. The major finding of the study is
that "Black students choose, enroll fn, and remain at predominantly white
institutions because they are convinced that the educat1ona1 benefits
- derived from the experience are worth any extra effort, struggle, or
considération necessary.". It is the responsibility of the institution to
---institute_programs aimed at addressing the concerns voiced by its Black:
student population.  The  author - concludes that-—Black. students on

participate in‘campus activities and programs and that the administration
~should solicit’ their help in the recruitment of minority facu]ty and
students. .

o 2 3
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Zampuses  should be ‘given every opportunity to



Lyons, James E., ."The Adjustment of Black Students to ﬁredominantly White
Campuses." Journal of ‘Negro Education, Vol. 42, Fall 1973, pp. 462-466.

In an attempt to ascartain what Black students are doing to survive on the
‘predominantly white campus, the researcher conducted a survey of colleges
and_ universities in the Northwest, South, Midwest, and the West. A
questionnaire was sent to undergraduate students,.vice presidents, and
provosts of 140 colleges and universities during the summer of 1969. The
results of the survey indicated that the Black students felt. a real need
for the creation of a Black student organization. This organization was

- viewed as the vehicle for expressing the poiitical, cuitural and social
concerns of Black students. Black students were found to be actively
involved- in the recruitment of Black faculty and staff and currieular
activities. In addition to demanding more Black faculty and staff, the
Black students expressed a desire for a Black or Afro-American Studies
Program, new admissions procedures, and increased sensitivity on the part
of the administration. ‘ -

- Lytle, David, "Harvard Study Shows Race Problems Still Exist." Higher
~ Education Dai]y,.Vo1. 8, No. 96, May 15, 1980, pp. 3-4.

A summary of the comprehensive race relations report written by a multi-
racial group of students and faculty of Harvard University. This report is
. based-on a survey which was conducted among the 6,000 students attending
Harvard-Radc1liffe College. The author highlights Black and white
students' opinions about the academic ability of minority students,
Harvard's admissions policy, 'and the overall treatment of Blacks and other
minorities on the two campuses. According to the report, "admission
-policies favoring minorities foster doubt about their academic ability and
represent a particularly serious problem in race relations because they
challenge the right of minorities to be at Harvard." The status of race
relations ‘at Harvard is said to be a "checkered pattern", characterized by

‘both interaction between Blacks and whites and "pockets of racial = :

separatism". - The study recommends that Harvard be "more forthright in

‘expressing support for minority students, that more -curricular on race

relations be developed, that greater use be made of student tutors and

proctors in improving race relations and that high. priority be given to
L affirmative action plans to increase minority faculty members."

;Lytle, David, "HarVard:Shou]d EStab]ish Minority'Cedfer; Advises Panel."
Equal Oppprtunity 1n.H1gher Education, Vol. 7, No. 3, February 9, 1981,p.7.

: A-feview'offa’fepdkthubmitted:by the Student-faculty'COmmitteé which was
formed in response to student demands for a Third World center. After
- :studying’ - Third - World " ‘cenfers” .established by several - other

'ﬂ;:isepqhat{dngbf;thé;ﬁa¢es?atgﬁaiyard;"l?Thefcommfttee_recommehded;Ihat;the,
_..'school -establish a ‘foundation to sponsor intercultural and social events
‘o -for all.students.. . . .~ v _ - : R

----universities/colTeges, the-committee rejected the idea of setting upsucha =~
“.=center-:at:Harvard. fearing”that.the.center might resuTt in ‘the "further



‘Peterson, Marvin ‘W., et. al. Black Students on White Campuses: The

- Impacts of Increased Black Enrollments. Ann~ Arbor, Michigan, Survey
.Research Center, Institute for Social Research, The University of
- . Michigan, 1978. ' ’

A compilation of articles which address the question of the responsiveness
of colleges and -universities to Black students at thirteen (13)

institutions (Bowling .Green State University, Ohio; two annonymous
 institutions, "University of the City" and "State University": St te
- ‘University of New York College at Brockport; CaliTornia State College”and

Clarion State Co]]ebe, parts of the Pennsylvania State College “System;
Bniversity .of . Missouri, Kansas (City; Metropolijtan University;
Northwestern University, I1linois; Bradley University, I1linois; Carleton
College, Minnesota; Lewis Un1verS1ty, I11inois; and Macalester College,
Minnesota). Since the authors' intent is to assess the impact of increased
Black enrollmént on the administration, organization, faculty, curriculum,
allocation of resources and student cu]ture, they do not emphasize Black
students’ responses to the-institutions they -attend. The research survey

‘was carried out in two stages. Stage I consisted of institutional visits

and was des1gned to obtain information on institutional responses to issues
concerning administration, faculty, academic and student culture. In
Stage Il,.the researchers did an extensive survey of 4 of the 13 campuses.

The researchers make a s1ncere effort to place the admissions of
substantial numbers of Black students to white institutions in 1938 in its
proper historical perspective by highlighting the external and-internal
environmental forces which set the stage for their (institutions')

responses. Four general patterns of.response-to Black enrollment at the -

institutions surveyed were identified - adaptive, responsive, reactive,
and evolutionary. Analysis of the data provided by the 13 institutions
reveal the decision to recruit significant numbers of Blacks was in most
instances a voluntary decision. Leadership from the top is identified as
being important in the successful recruitment of minorities and the
implementation of programs designed to benefit Black and other minority
students. The increased enrollment of Black students on the campuses under
study was found to have an impact on the administration, programs, faculty,
etc., although the degree of impact varied from institution to institution.
The authors conclude their analysis with comments on the future commitment
and support which can be expected from these institutions and elaborate
further on a model of institutional response to increased Black enrollment.

Scott, Patricia Bell, "Two Sides of the“Co1n B]ack Students in White

Institutions.” Journal of NAWDAC (National Assoc1at1on for Women Deans,

--Adm1nistrators, and Counse]ors), undated.

appeared in the College Student Personnel Abstracts' (CSPA) from 1965-1976.

The author formuTated six questions which were asked about the 428 résearch .

~A trend analys1s of articles on Black ~tudents at white 1nst1tut1ons wh1ch7'"”

articles which: she found dealing with the: topic. Not}surpr1s1ng]y, the - -

largest percentage of research during this period emphasized the : ial
attitudes, academ1c_weaknesses, test performance fam11y backgrounds, and

———
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levels of aspirations of Black students. The research efforts of Gibbs
(1973) and Strikes (1975) are cited as being useful sources because these
authors provide theoretical models relating to coping mechanisms and
adaptive patterns of Black students in white colleges. The author argues
that researchers should stop overemphasizing the so-called handicaps . of
Black students on white campuses and work at strengthening the theoretical
and research base. : . .

' LI N .
Willie, Char]es V. and McCord, Ar11ne Sakuma. Black=~Students at White
Colleges. . New York, Praeger Publishers, 1972 e -

-An- indepth d1scussion of the experiences ‘of Black students on- four

predominantly white -college campuses in upstate New York.. This study,
which was conducted during the 1969-70 school year, is quite different from
others dealing with the topic because of the different data-collection
techniques utilized by the researchers. These techniques include: (a)
interviews with Black students, (b) a survey of Black (and white) students,
(c) forums conducted by Black students, (d) written .documents and records

-concerning campus activities, and (e) interviews with the Black advisors on -

each campus. The .issues of concern‘tb Black students (white racism, social
life and political action, housing, Black studies, etc.) are treated in
separate chapters of the book. - The personal experiences (perceptions,
attitudes, aspirations) of several Black students which are highlighted .
throughout the book enhance the overall effectiveness of the study and lend

,-support .to the assertions made by the researchers. -The total Black

experience at a white college. is described as a "story of hope,
frustration, and disillusionment," a "story of acceptance and rejection,"
and a"story of individual and 1nst1tut1ona1 racism." Further elaboration
of the policy 1mp11cat1ons for the study is prov1ded in the summary
chapter.
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Appendix A

Questionna1re Responses

1
s

Peroeptions of Problems

‘—1 Student percépt1ons (84 respondents) L s ' oo
"1_ In response toé;he quest1onna1re, siudent percept1ons of. the most
1mportant barr1ers to adw1ss1on are as follows:

A Black students have poor secondary schoo] preparation.
i | (1) somewhat 1mportant | - 24 ‘ (87%) -
5%€*§.» R (2) very'1mportant -89
“'.B Cu]tural/racia] 1dent1ty adJustments.

(1) somewhat1mportant - 29 (838)

(2) very 1mportant‘ - - 41

oy
-

The un1vers1ty 1s perce1ved as a host11e inst1tution.




¢

Nith regard to barriers to remaining, once admitted, students
perceived the following: . . '

LA ~ A Fee_’ling of a'lienation ‘and- loneliness. .
T " +(1) somewhat important - 21
B (2) very important. . - - 56 )
'-‘BQ'_Inadeouate'financiai aid |
REPE ¢ | somewhat im ortant - 8 c
S P | (88%)
(2) very important -~ - 66 -
C. Cu'ltura'l/racia'l identity adjustments.
1 somewhat im ortant - 29
. { ) P (83%)
' _(2) very important : - 4
D. Hos_ti'le e_nv,i ronment. |
v(l)"somewhatimportant -. 25 . ' '
- (2) very important o - 45 '
E Sexua'l/socia'l re'lationships. '
- 1 somewhat important - - 37 "
(2) very 1mportant o - 22

' The most important remedies suggested by students are:

S

A. More Black facu'lty/adninistrative models. -

(1) somewhat important - 12
. L (94%)
(2) very important - 67 ‘
B. Improved financial aid. '
(1) somewhat important - -* 8 ' ‘
- s 1P | (88%)
2T B . (2) very important - - 66
| | C. ‘;More direct contact such as conferences, .,with,professors‘_,"
1 so.newhati ortant‘ B 26 o o :
o ( ) mp S (85%)' o
' _“‘j.(Z) very ,important _/'- - 46 B

ins curi/ng part-time (during schoo'l) and summer :]obs. o L




(1) Somewhat important . 030 '
: ‘ " (e

(2) very important =39
"'Improved ..ounseling facﬂities. S SR :
— ; . - ’ :
(1) somewhat important - 27 .
: (81%)
"‘(2) very 1mportant i - 41 o - .
ey : \ F '-.Improved remedial and tutorial programs. - . -
' E "!; (1 somewhat 1m ortant -, 2 ‘ ' |
@ portant - (80%)
) _(2) ver_y 1mportant S _-' 43 )} . -
. ( G -An Or.ganiz'ed program of B]\ck cu]tural actiwties throughout the
school year, o ) )
,'»(1' ;uneWhat‘fim 'ortantf .23
o (D) P . (80%) B
Lo v(2) veryvimportant '} - -44 - '

""H.'“..Specia'l(., pre-coﬂege programs "to compensate for poor secondary
-__;school '-preparation._ o S ;




' _--~,.":'(1) somewhat important - 13 '
. . (85%)

o ‘-,(2) very important

1 somewhat important

.'-(2)?:' very. imPortant ; e e

«heun ersity is’perceived as a p’Iace that has not traditional’ly o
“welcomed . thi ) -

B
. (2) very”mportant - , 31 - | o o T~
B. 'An environment perceived as hostile. s - |
. ‘

(1) somewhat important .10 , .
T  (s3m) -

(2) veryimportant - : ?9 ,

C _,}Failure to use avai’lab’le counseling services‘

ERICEES



(2).very important " ‘=" 20

' (1) somewhat important

.'(2) veryimportant T X]

(1) ‘somewhat important .

 Inadequate financial aid.

13

| /-"Possible remedies.

A
B

D

More Black faculty/adninistrators, staff models for students.

(1) somewhat important -7 ‘
o a (100%) L
(2) very important _— 40_ B | ‘_ o

Ty

More direct contact such as conferences with professors. PR

(1) somevéhat i'mportant . '

[N
feary
N,

( 2)7very important

Improved financial'_f aid o

(1) somewhat import ant

'

(2) very 1mportant E - 3-1- LUt TR




s

e

and

The':above is :the onlyf_item receiving a combined 70% perceptlon as
barrier: toadmission ‘

e
5



;5ife" i"(1) somewhatimportant - 'y12
(2) very 1mportant . .- 15

fThe above 15 theTOnIy 1tem receiving a-combined 70% perception as a
remedy to the problems of Black students. T , . -
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jEiAPbéNoti B

_,;'55' DT PREVIDUS Anvxsonv COMMITTEE MEMBERS

C . The National Advisory Committee on Black Higher Education and 8lack Colleges and
~ Universities was established in December 1976 to examine all approaches-to the
2 higher ‘education of Black Americans as. w211 as the historically Black colleges
and:universities ' and ‘then:-to- make reccmendations to the Secretary of Health, -
'j;Education. and " Welfare; . the Assistant Secretary for cducation. and the
-n,w.Commissioner of Education -in 12 specific- areas.

‘Commiit ‘e ,\;tablished in. December 1976. the Notice of
: hment ‘was. not: publishedvin the Federal Register unti1 June 21, 1977, and
the initia =~r°t1"91“§§ Peld dn: September 1977. nine months after it was

esnmmbership consists of -members knowledgeable
:Blacks, - the historically Black colleges and:
the economic :educational societal. and political realities

MEMBERSHIP

‘Dr. Charles A. Lyons
Chancellor: - .
. Fayetteville State. University
- .\ Fayetteville. North Carolina 28301

Dr. Paul W Murrill
" Chancellor -~
,Louisiana State. UniVersity
-~ <-at”Baton Rouge” - -
.gBaton Rouge. Louisiana 70803

or. Henry Ponder

g | : : - “President . ;
: Director - . Benedict College
Institute for Higher Educational - Columbia. South Caroiina 29204
“Opordunity - .
Southern Regional Education Board Dr. Gloria Scott .
130 6th:Street; N.W. . - . Vice President -
--Atlanta, Georgia 30313 ‘ Clark College
. 240 Chestnut Street S,
Dr, Nolen M Ellison o L Atlanta, Georgia 30314
- . District Chancellor: - .- c :
~ Cuyahoga Community College ‘ .. .Dr. Herman B. Smith Jr. \
T Cleveland. Ohio 44115 . .~ . Chancellor
' : o The University of Arkansas
] P Luther. . Foster e © - at Pine Bluff
" President’ . - S : : Pine Bluff, Arkansas 71601
.. Tuskegee. Institute o h
" Tuskegee Institute. Alabama 36088 - Mrs. Cecile M. Springer*
i Director, Contributions & ConnunityAffairs'v
Dr. .Andrew Goodrich o ' . MWestinghouse Electr’~ Corporation
- Director. Educational Assistance . Westinghouse Building '
- .-+ 'Program flﬁn‘ ‘ *  Gateway Center
A .. Box 4383 Room 1234, SEO . Pittsburgh, Pennsylvania 15222
: 4 -University of I14nois - R
- atChicage Circle - . "+, 'Dr. Kenneth Tollett -
Chicago. Illinois /60680 . ) Director - -
: o v Institute for the’ Study of.
Dr.- Dertha 6. Holliday o L Educational Policy ‘
Assistant Professor . * " Hoi “~d University - Dunbarton Campus
George. Peabod College ‘ Washa. jton, D.C. 20008
" -of Vanderbilt. University v - ST e
. Campus.Box 319 .. Dr. E. T. York* - \
B Nashville, Tennessee 37203 : ~ -Chancellor -
‘ - =~ -State University System of Florida

: (Dne Vacancy) ‘.ff - 107 West Gaines Street.: -
S T ".. Tallahassee, Florida 32304

R ﬁMrs.,Cecile'ﬁ.vSbrlngerfWasfanpointed:March'1979;,; .
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' MEMBERSHIP, :AS OF 9/80

Dr. ‘Shirley M. McBay

Dean - for Student Affairs
Massachusetts Institute of Technology

.~ 77 Massachusetts Avenue, 7-133
- :Cambr1dge. MA 02139 '

“Mrs. Dorothy J. Orr

Vice President

. Equitable ‘Life Assurance Society
.-1285 Avenue of the Americas
‘Area 22K .

New York, NY 10019

=" Dr, John A Peoples, Jr.

~President - L -,
- “Jackson. State University - ~
'_Jackson. Ms 39217

'uDr Made1on D. Stent
‘Professor

City: Co11ege of the City UniverTity' |
of New York

f'M138 Convent Avenue _ i o o
dNew York, NY 10031 : o

'Ms. Connie -D. Suffoh
. -Vice President for Programs .
E L,American Assoc1ation of Community
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v OF EDUCATION v
WASHING*ON. D. c 20202 T B e

5CHARTER

NATIONAL ADVISORY COMMITTEEjON BLACK HIGHER EDUon.ION'
~-AND BLACK COLLEGES: AND UNIVERSITIES™ '

P

he'aS‘ecr'etary 1s responsib1e for the administrat'lon ‘of various higher  #
:education:and-civﬂ rights programs. mandated by statutes as these affect
z ;‘enveral -populati“ ‘ ”Administration of these programs involves a

fulf'i'l'l his/her

; .

}_:This_iComni-tte‘e i‘s governed by the provisions of Part D of the Genera]
: io ovisions ‘Act :(P.L. 90-247 ‘as. .amended; 20 ‘U.S.C. 1233 et
, ,deral‘Adwsov'y Co‘nmittee Act (P L. 92-463 5 U.S.C.
. : t




:n:ihe stimuiationuandxencouragement of more schoiarship
arch: by blacks:on ‘questions of public policy relating
#Iaek‘;and the promotion of these

onitoring: of;the impact of Federal
hi pubiic1and ‘private sectors;
in dugation;

ing:of: urrent and deveIOping L
signed to equalize:educational
ICKS :and: improveaccess  for’ arger number

range. pian:for increasing the o
ducation end the numbers -of .black. Ameri

fifteen ' (15). members appointed by theﬁ]f'”
to. exceed: three (3).: years, subject ‘to: the - -
ecretary. designates; one: of the: fifteenj, S
, s~ Members - -are- . persons: who::are . .-
’ gher%education of - biacks, the historically = .

s, and/or- the .economic,- educational,
o : | alities in. which public: policy is made. - At. )

_east;fiv of the fifteen members of the Committee shall be presidents .

f bl 11eges -and: t‘least one- member shal] be_from the busine557‘

2@ WNo. = 7§ appointed tbyf'the Assistant Secretary ;fbrf
Education ' R LIS A



ttee meets not leSS'than four times each year with the advance
Secretary: ne The;;Secretary or : designee
e etings are open to the public
; the. ecretary.‘ Public notice
and. a ederaI'official is: present at-

ommittee. who are-not. u11't1me emp1oyees of the Federal”
entitled:to ive compensation. ata rate of .$100 per:
jemiand:trave expenses n accordance W1th Federal Trave]

tne Committee, 1nc1ud1ng_
:nd consu]tant services
' Estimated




[ byu_approp‘ iate action prior to. its expiratwn, the
Advisory 'Committee on Black H1gher Education and Black




